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IS IT WORTH TO TAKE A CLOSER LOOK TO A PROBLEM
OF TEACHERS’ BURNOUT?

Krysztof Juszczak

Teacher’s profession is one of those professions in which in order to be successful, except knowledge, also close emotional
contact and personality vital to be successful. According to the literature on this matter, people who work in this profession
are especially threatened with the burnout syndrome.

Due to the fact that the results of teachers’ burnout apply not only to teachers themselves but also affect people with
whom they interact in their work, taking a closer look at the problem of burnout is a highly needed task.

Professional burnout is more and more common experience among the employees of a contemporary school. In recent
years there have occured many publications, which indicate clearly that it is observed in the population of Polish teachers.
It is an alarming state, because the syndrome has a negative impact not only on the teacher himself, but also on people
he has a contact with at work and in private life. Thus the analysis of this multidimensional phenomenon undertaken in

this study is well justified.
Keywords: stress; depersonalization; burnout.

The aim of the Work is familiarizing a reader
with a history and definitions of «burnout» as well as
introducing opinions concerning models and structure
of the phenomenon. Apart from the cognitive aspect, a
focus on the «burnout» issue is to draw attention on the
results of it as well as to show the methods to prevent it.

«Burnout» in the profession starts secretly and it is
not recognized by the person it refers to. At the beginning
there is tiredness, tension, irritability, and hyperactivity,
switching to the symptoms of psycho-physical fatigue. To
the state of chronic tension, due to a stress unmodified
by any remedial actions, in the course of time occurs also
the loss of energy, discouragement and the symptoms of
a depression — but only in the professional environment.
Tired and disappointed doctors, teachers, social workers
find it harder and harder to cope with clients’, parents’,
patients’, bosses” demands; they work a lot, but ineffective.
They complain about illmannered, lazy, aggressive
students, demanding and arguing clients, ungrateful
and insubordinate patients (...), but they do not know
that some of these opinions are caused by their own
feeling of being incompetent in professional situations.
Instead of rational, realistic estimate of the situation
and thorough reflection about his own profession, there
appear symptoms of excessive and defensive distancing.
(...) Nurses, doctors, teachers shorten the time for a
contact, they avoid meetings, they exchange care for
supervision. (...) that use open labeling, they humiliate
and depersonalize.

Helena Sek

Recently, the issue of professional «burnout» became
the subject of interest of the researchers in various fields.
It does not mean though that the problem was not there
before. On the contrary, the syndrome exists since the
mankind exists. However, as a result of civilization’s
development, and as a result of the development and
complexity of the work process and its intensification,
and growing requirements for the workers, the interst in
the issue is growing.

The term «burnout» was brought to the study
terminology in the early 70 ties of the previous
century in America, paralelly and independently by a
psychiatrist H. Freudenberger and social psychologist
Ch. Maslach.

Freuderberger, while observing volunteers working
in the centre for drug addicts, noticed their fatigue
and discouragement in what they were planning to
do in charity manner, and he called it a «burnout»
(Freudenberger H. J., 1974). He has not show, however, a
coherent explanation of this syndrome, but he prepared
a ground for further research.

Maslach on the other hand has shown the burnout
syndrome emerging in the course of empirical study.
While interviewing professional social workers (doctors,
nurses, tutors, teachers, policemen, social workers)
she has observed, that the numerous symptoms can be
classified, they have different dimensions which can be
verified empirically. In this conception, as opposed to
Freudenberger, who focused on clinical analyses and
on creating specific forms of psychological help, she
made an emphasis on interpersonal factors — relations
between those who help, and those who are being
helped, as well as the helper’s attitude towards herself.
This interpersonal aspect, she regarded as the most
important and she included it in her burnout concept
(Sek H., 2000, p. 13-31).

The process of burning-out in a wider aspect
has been described by R. Golembiewski, because he
focused on the role of work management in the process
of burning out. Treating burnout as a multiphase
«deceitful» process, he stated that it is caused by stress
occuring in the workplace and it results from much too
large number of tasks and responsibilities, incoherent
professional roles, lack of responses about roles
performed and the lack of autonomy, support and help
from the others. The Author has also observed that it
leads to serious consequences not only for the employee
but also for the institution that employed him (Wilczek-
Ryzyczka E., 2008, p. 23).
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The diversity of approaches proves the complexity
of the phenomenon, which explains partially difficulties
in creating one and commonly accepted theory of
«burnout.

Among many theoretic references which concern
the phenomenon of «burnout, it is worth to indicate
the first interpretation of the definition, explained by
Freudenberger (Freudenberger H. J., 1974).

When regarding that «burnout» has socially-
psychological ground, he defined it as a decrease of
energy level of the employee, occuring as a result of
being overwhelmed by somebody else’s problems.
To its symptoms he included: the feeling of psychical,
psychological and physical fatigue, impatience, tendency
to be irritated, boredom, isolation, lack of professional
satisfaction, lowering the level of engagement into work.

Whereas C. Cherniss defines professional burnout
as a process, in which some negative changes of
attitudes and manners take place, being the effect of
prolonged and heavy stress and inability to cope with
more difficult situations. Such changes occur in three
phases. A characteristic feature of the first phase is
the lack of correspondence between person’s abilities
and the requirements that need to be fulfilled at work
(tension phase) (Tucholska S., 2009, p. 38). The essence
of the second phase is the presence of emotional tension
episodes as well as the feeling of tiredness and fatigue
(phase of being overload). In the third phase numerous
changes of attitude and behaviour are dominant, with
an explicit tendency to treat clients in a mechanical
manner and cynically drawing attention to own needs.
Besides that Cherniss emphasises, that the burnout may
occur not only in the fields of social proffesions, but
also outside this sector. He is the first one who drew
attention to an important singnificance of preventive
means in the burnout process.

Crucial in the studies on burnout turns out
to be a study on a concept treating burnout on a
multidimensional ground. Maslach, the author of this
concept, shows, that «the burnout» is a syndrome of
emotional fatigue, depersonalization and lowered
satisfaction with professional achievements, which can
occur when the profession is based on contacts with
other people (Tucholska S., 2009, p. 22). The model
elaborated by Maslach takes into account three basic
components of burnout (Tucholska S., 2009, p. 22-23):

- Emotional fatigue - is a feeling of excessive
tiredness and significant decrease of emotional resurces.
Noticeable symptoms of this component are: the feeling
of general tiredness, lack of energy and enthusiasm to
act, lack of joy, increased irritability and impulsiveness;

- Depersonalization - is an objective, unfriendly
and simply cynical treating of other people. Lowered
self-esteem - it occurs as a decrease of self-competence
and work efficiency, and tendency to estimate own work
and it’s effects as negative.

These stages can occur together or one after another,
a return to earlier stages is possible as well. Therefore
it should be stated that burnout is not an organized

process that is identical in every case. According to the
described model, it is a dynamic phenomenon affecting
mainly the representants of professions which offer
services and require close, direct work with people, and
where social skills are the main working tool.

Another approach worth underlining is one-
dimensional approach in burnout described by A. Pines.
The Author claims that people burn out, when they
think that their work may give sense to their life, and
instead of the expected success, they experience failure
and disappointment. And at the same time, only people
with strong motivation can burn out, and people who
engage strongly in the tasks they have to accomplish.
«To «burn out» one needs to «burn» first. Person, who
lacks passion and strong motivation, may admittedly
experience stress, alienation, depression, may be tired
with work, experience existential crisis, but is not
threatened with burnout» (Tucholska S., 2009, p. 34).

On Polish ground the issue of professional «burnout»
was undertaken by H.Sek. Her analysis was concentrated
mainly on the reasons of «burnout», recognizing them
as environmental factors - stessors (specific for each
profession) and processes of subjective evaluation od
stressors and own resources. The primary estimation
relates to everyday load and stressful incidents
connected with work, which may be considered as a
challenge, loss, threat and have an advantageous or
disadvantageous character. Considering a situation
as strassfull starts a process of secondary estimation,
which aims to define one’s remedial abilities and social
competence, it is the basis of forming self-efficiency
and it determines the way of seing sequential stressors
(Wilczek-Ryzyczka E., 2008, s. 29). According to this
concept, the answer to a question how the employee
would cope with stressful situations at work and
whether the employee would give in to professional
burnout, should be found in (Szonert-Rzepecka D.,
2010, p. 28-29): objective conditions, professional
expectations, stress level; the way in which a difficult
situation is estimated; the sense of self-efficiency; the
conviction of self-competence, meaning a conviction of
having general and specific competence; generalization
of experience, success or failure in struggling with
a stressful situation; social support, in the meaning
of resistance resources; experiencing discrepancy
between professional expectations and the realities of
the profession, juxtaposition of dreams with reality; the
subject’s knowledge, grouped in the «I» pattern, in the
pattern regarding the world, motivational conviction;
rational or irrational professional belief.

On the basis of presented concepts it may be
concluded that «burnout» is an integral element of
people’s actions related to commitment and dedication
to «somebody» or «something». If in this dedication a
person experience disappointments, failures, it loses the
zeal, enthusiasm, motivation, desire for further work.
«A complete change in proportions of feelings for
a certain undertaking takes place: joy changes into
sadness, fascination into reluctance, satisfaction into
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indifference, faith into doubt, enthusiasm into tiredness,
and success into failure» (Zbyrad T., 2006, p. 5).

The burnout syndrome is a frequently occuring
phenomenon among teachers. And although the data
regarding prevalence of the syndrome presented by
various authors are quite divergent, nevertheless they
emphasis the importance of the issue.

The oldest research results date back to 1933, when
in the examination of 600 teachers it was verified that
17% of them were «usually irritated», and 11% suffered
from nervous breakdown. Research carried out nearly
20 years later revealed, that the level of anxiety among
teachers may have an impact on the level of anxiety
among pupils. The results were confirmed in 1978
by B. Young, who added also that the level of anxiety
among teachers may affect the way they deal with
responsibilities at school (Sekutowicz M., 2005, p. 62).

Interesting research results concerning teachers’
professional burnout, embracing 2796 people from
13 European countries, were presented by Verhoeven.
While making a comparison in three groups: eastern-,
western- and southern-European countries, he stated
that teachers from eastern-European countries have the
highest level of emotional exhaustion, but the lowest rate
of depersonalization. What is more, they show slightly
higher level of the sense of personal achievements when
compared to teachers from western-European countries.
Whereas teachers from western-European countries
show the highest level of depersonalization and the
lowest sense of work satisfaction (Oginska-Bulik N.,
2006, p. 79).

Numerous researches show, that also among Polish
teachers burnout is a serious problem. The research
by E. Mandal indicates that over 53% of primary and
secondary school teachers face this problem, while
teachers from secondary schools are more often burnt
out when compared to those working in primary schools
(Oginska-Bulik N., 2006, p. 79).

However S. Tucholska claimed that the full burnout
syndrome occured in 20% of teachers, and single
symptoms of it were in 46% (Tucholska S., 2009).

M. Sekulowicz showed however, that teachers burn
out differently, depending on the type of institution in
which they work. Those employed in an ordinary school
are more endangered with burnout, but the range od the
phenomenon is much wider among teachers if special
education needs schools. And thus, she has found a
full burnout syndrome in 14.23% teachers of special
needs schools and 6.38% teachers employed in ordinary
schools (Sekulowicz M., 2002, p. 97). Whereby, a
burnout of different range and strength was experienced
by over 67% of teachers working with mentally disabled
people.

M. KIli$ i J. Kossewska have made a comparison of
intensity of individual dimensions in professional
burnout among teachers from schools of different type
(special needs, primary, secondary grammas schools).
The analysis of the data has shown that among grammar
school teachers there is the highest level of emotional

fatigue, the lowest level of satisfacion with professional
achievements and tendency to depersonalyze. But
teachers of primary schools show the lowest emotional
fatigue. In other dimensions their results were
comparable with the results of special needs schools’
teachers. What results from this study, is that the type
of school is related to the level and structure of burnout
syndrome (Klis M., 1998).

It also turned out that the most burned out group
are teachers, who have been working in the profession
for a relatively short time. People of this category have
a high level of dissatisfaction with the results of work,
and when fulfilling tasks they are obliged to do, they
experience a huge stress, which they treat as a threat,
and while defending themselves from it, they avoid
difficulties and that depersonalize students. People
who did not have any symptoms of burnout, have
been working for the longest period of time, they treat
their work as a challenge and they rarely treat stressors
as threat, they have much more rational professional
convictions (Sek H., 2010, p. 152).

As S. Tucholska emphasizes, teachers with burnout
syndrome can be characterized as not believing
in themselves, having emotional instability, weak
internal integration, lowered ability to set up and keep
interpersonal contacts, low need for affiliation, having
difficulties in reaching aims in life, huge emotional
dependence on environment, low stress resistance
and coping with it mainly by avoidance and escape
(Oginska-Bulik N., 2006, p. 81).

The influence of burnout on quality and efficiency
of work is also important, and it leads to (Mastalski J.,
2005, p. 15): imitative actions, which can be described
as a lack of initiative in educational work, disturbances
in relations between teacher and pupil, apparent activity
leading to a considerable decrease in educational
effeciency, being bored with work, which reveals in
impatience with a pupil, didactic schematism disclosing
as copying the ineffective educational methods, decourse
to illusion giving a substitute of self-realization,
permanent complaints which spread to pupils as well,
contestation attitude as a threat of one-sided evaluation
of educational situations.

As it can be concluded that «burnout has negative
consequences both individual and social. A burned
out teacher, trying to cure his ill body, he gives himself
a rest from creativity, innovative thinking, modern
didactics, which in many cases mean a comeback to
«normality», which can be assumed as professional
death. «Normality» being characteristic for an ineffective
routinist teacher, who does not modify his actions and
does not adapt to changing requirements in teaching; he
uses archaic methods of work; relations between teacher
and student he understands as basing on unquestionable
respect for the teacher with a simultaneous ignorance
of the student’s point of view; he often has difficulties
in keeping discipline in the classroom caused by an
adopted teaching style and the level of expectations he
has for students (Kazimierowicz M., 2010, p. 29-30). It
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carries a high risk of forming pupils’ personalities on the
basis of a negative teacher model, who instead of being
a person showing the «perspective» to the students,
expanding their interests, showing them a joy emerging
from a cognitive process, a person who shows a trust
for other people, but under the burden of «burnout»
he becomes a person who, in a way, denies his own
role. Discouragement, and at the same time the lack
of willingness to change anything, the tirednes (with
oneself as well) becomes a source of many allarming
changes in personality, affecting the pupils aswell.
Negative consequences of professional burnout do
not relate only to work, but also they have an impact
on other life spheres. There are noticeable difficulties
in playing roles outside the workplace, which has
unfavorable impact on family life, upbringing of
children and leads to the increase in social pathologies.
Burnout influences also the demographic structure of
society, causing the increase of the number of single

people, a postponement of establishing families, a
decrease of the number of births, a growing number of
divorces and one-parent families.

To summarize, a burnout is an individual and
social problem, it happens to young and old, to more
and less experiences teachers. It's an alarming state,
because besides the harm for the burning out person,
there are also social costs. Burnout causes «a huge
waste of employees’ education and talent; it also has
harmful consequences of the psychological nature,
both for employees and their clients» (Maslach Ch.,
1998, p. 628). With regard to the above, taking up the
issue of professional burnout, revealing mechanisms of
its formation and the analysis of the consequences are
hihgly needed, because they can help finding effective
means to avoid this phenomenon and it can become a
vital changing factor for the professional circumstances
of all employees, espacially teachers.
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Kpumro¢ FOmax
YW ITIOTPIBHO INTMBIIE JOCIIIYKYBATH ITPOBJIEMY IICUXIYHOI'O
BVICHAKEHHA BUUTEIIIB?

IIpogecist suumens — ye 00Ha i3 mux npogeciti, 6 AKitl, 0751 M020, W06 00CsT2MU YCNiXY, KPIM 3HAHD, MAKON
nompibHutl micHuti eMOoUiiiHUTL KOHMaxkm 3 100bMuU. BionosioHo do dxcepern, 8 AKUX PO32nA0ANOCT OAHE NUMAHHS,
700U, AKi npayoiomv y yiti cdepi, 006180 cxunvHi 00 CUHOPOMY NCUXiuH020 6ucHarenHst. OcKinvKuy He3anepeuHum
paxmom € me, W40 pe3yILMAMU BUCHANEHHS YHUIMENI6 CTOCYIOMbC He JIUe CAMUX y4Humernis, ane i 6n1u6an0mo
Ha modeil, 3 AKUMU B0HU 83AEMO0i0Mb 3a805KU IXHITI pobomi, NPobseMa NCUXIUHO20 BUCHANCEHHS NOCMAE, K HAO-
38uuatino saxcnusa npobnema. Ipogecitine sucHaxenHs ece binvuie ti Ginvide cnocmepieaemvcsi ceped NPauieHUKI6
CYyHAcHUX WK 3a ocmanHi poKu 3’16U0Ck 6azamo nyoniKauiti, 6 AKUX HiMKO 6KA3YEMbCA HA HAABHICMb Uiel nPo-
bnemu ceped nomvcokux yuumenis. Lis cumyayis mpueoxumo, ocKinoku cUHOPom NPogecitiHozo 8UCHANEHHS Hece
He2amueHutl 6NIUG He JIuLe HA CAMO20 YUUmens, ane ti Ha mooeil, 3 AKUMU 6iH 3HAX00UMbCS Y KOHmaxkmi Ha po6omi
ma y ocobucmomy scummi. Tomy, ananis ybo2o 6a2amozpanHoz0 A6UULA, AKOMY NPUCETHeHe 0aHe 00CIONEeHHS, €
Uinkom 00sPyHMOBAHUM.

Kniouosi cnosa: cmpec; denepcoHanizauist; BUCHANEHHS.
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CZY NALEZY GLEBIE] BADAC PROBLEM WYCZERPANIA PSYCHICZNEGO W SRODOWISKU

NAUCZYCIELI?

Zawdd nauczyciela - to jeden z tych zawoddéw, w ktérym, w celu osiggniecia sukcesu, oprécz wiedzy, potrzebny
jest rowniez szczegdlny emocjonalny kontakt z ludzmi. Wedtug zrodel, w ktorych zbadany zostat ten problem, ludzie,
ktérzy pracujg w tej dziedzinie szczegélnie sq podatni na syndrom wyczerpania psychicznego. Bo faktem jest to, ze
skutki wyczerpania nauczycieli dotyczg nie tylko samych nauczycieli, ale rowniez majg wplyw na ludzi, z ktérymi
wspéldziatajg oni w swojej pracy, problem wyczerpania psychicznego pojawia sig jako bardzo wazna kwestia.
Wyczerpanie zawodowe coraz czesciej mozemy obserwowac wsréd pracownikow wspétczesnych szkét. W ostatnie lata
pojawito sig wiele publikacji, ktore wyraznie wskazujq na istnienie tego problemu w srodowisku polskich nauczycieli. Ta
sytuacja jest alarmujgca, gdyz zespot wyczerpania zawodowego ma negatywny wplyw nie tylko na samego nauczyciela,
ale takze ludzi, z ktérymi ma kontakt w pracy i Zyciu osobistym. Dlatego analiza tego wielowymiarowego zjawiska,
ktéremu poswiecone jest niniejsze badanie, jest catkiem uzasadniona.

Stowa kluczowe: stres; depersonalizacja; wyczerpanie.
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MONIKYNbTYPHA OCBITA B KOHTEKCTI COLIAJIbHOI
NMPO®INAKTUKU EKCTPEMI3MY TA KCEHO®OBII

Jliana IlonoBa

B cmammi 06spyrmosana HeoOxioHicmv NOmiKymbmypHoi oceimu K epekmueroeo ma 0i€6020 3acoby couianvHoi
npoginakmuxu excmpemismy i kceHogob6ii ceped mon00i. A6mop po3Kpusae poniv NOMIKYIbIYPHOI 0C6iMuU y nideomoeui
MO7110007 1100UHU 00 MiNHAUIOHANLHO20 0ias02y 6 NOMIKYNIbIMYPHOMY COUIANbHOMY MA KYNbMYypPHOMY Cepedosuui.
IIpoananizosano couianvHo-ncuxon02iuHi cmpamezii i HANPAMU 8UX06HOI POOOMU 3 NI020MOBKU MOI00020 NOKOTIIHHS
00 NomiKyIbMyPHOT KOHCIMPYKMUBHOT 83AEMO0i] 8 yMoBax enobanizayii. 3anponoHoeari 3axo0u panHvboeo nonepeoreH-
HA NCUX0702iuHOI azpecii (ekcmpemism, KceHOPOOIs, emHiuHA HEHABUCTND, emHiuHi KOHPAIKMU i m.0.), npedcmasneHi

Kpumepii OUiHKU NPONOHOBAHUX 3AX00i8.

Kniouosi cnosa: enobanizayis; excmpemism; 3axo0u panHbo20 nonepeoreHHs; KCeHopoOis; nomikynvmypHa KoH-
CPYKMUBHA 83AEMO0IST; NOMIKYNLMYPHA 0C6iMa; Npozpami nPoPinaKmuxy; coyianvHa npoPinaKkmuxa; couianvHo-

nCcuxosno2iuni cmpamezit.

Bcryn. B ocraHHI [eCATUNITTA €THOKY/IBTYp-
Ha crenudika HabyBae Bce OiNbIIOro 3Ha4YeHHS B
nporeci camoifmenTndikanii iHANBIAIB 1 couianbHUX
cunizibHOT. IIpM oMy yBarm [OCHiJHUKIB BUMara-
I0Tb HE€ TiIbKM NNUTAHHA iHAMBINYaJIbHUX B3a€EMUH
IIpefICTaBHUKIB Pi3HUX KYIBTYD, a 1 IIo0anbHi npobie-
MM IMBiNi3anifiHOI B3aeMOZIl. ¥ 1IbOMy KOHTEKCTi 0CO-
6/IMBO aKTya/IbHOIO CTa€ MpobaeMa 6e3KOHGIIKTHOTO
CHiBiCHYBaHHA HalliOHaJIbHUX KY/IBTYP B OFHIll lep>KaBi
abo perioHi, couianbpHa TpodinakTNKa eKcTpeMiaMy Ta
kceHo(oOil, 1[0 TOBMHHA MaTy BCEOXOIUTIOIYNIT Ta
KOMIUIEKCHUII XapaKTep.

YkpaiHa, Ha IepLINii IOIVIAA], € 6/IaTOIIOIyYHOIO B
€THIYHOMY CEHCi, TOJIEPAaHTHOIO €BPOIIEIICHKOIO JepiKa-
Bomw. [Ipore mponecn nep>KaBOTBOPEHHSA CYyIPOBOMIKY-
IOTbCA IIEPErIALOM NIPIOPUTETIB y €THOHALIOHAIbHIX
BifJHOCMHAX, 4YaCTilIaloThb IPOsIBU KCeHO(DOOIl —
€THIYHOI, IIOIITUYHOI, PeIrifiHol.

MoHITOpMHT YIOBHOBa)K€HOT'O 3 IIpaB JIIOAVHU
CBif4MTDh, 1O B CYCHiIbCTBI HAPOCTAIOTh HETATUBHI

TeHJeHLil og0 MmposiBiB KceHOodoObil, permiriitHOiL,
HalliOHaJIbHOI Ta pacoBOi HeTepnMMOCTi. Bripogosx
OCTaHHIX POKiB 3aJMIIAETHCA 3HAYHOI Ki/IbKiCTh
BUIIAJKiB HACMJIBCTBA Ta €KCTPEMi3MY Ha perliriiinomy,
e€THiYHOMYy Ta pacoBomy IpyHTi. Ha HerarusHi
TeHAeHLl B 11iil cdepi TAKOXX BKa3yIOTb IIPeACTaBHIKYI
MDKHapO#HMX iHCTUTYLIiT. B ogHOMY 3 myHKTiB TpeTboi
pomosifi nmo Ykpaini €sponelicbkoi KoMicii mpoTu pa-
CI3MY Ta HETEPIMMOCTI 3a3HaY€HO, 1110 iHO3eMHi CTy-
OEHTU «CTAlOTh MIllIEHHIO HaIlaJiB PACUCTChKOTO Xa-
PaKTepy, AKi BUMHAKTH WIEHU TPyNl CKiHXe[iB fAK B
MeXaX, TaK i [103a Me)KaMI YHiBEPCUTETCHKMUX MiCTEYOK
(B MeTpo, Ki1ybax, pecTopaHax ToIo)» (EBpomeicbka
KoMicig mpoTu pacusMmy Ta HeTepnumocTi. Tpera
mornoBinb o Ykpaini. Crpac6ypr, 2008).

ExcrpemisMm (Bim 1aTMHCBKOTO extremus — KpariHiii)
- misibHICTD (isnaHOI 0co6M abo (Ta) PUAMIHOI 0CO-
61, abo (Ta) o0’efHAHHA rpOMafsAH un ixHi ny6mivHi
3aK/IMKy abo (Ta) migOyproBaHHs, SKi CIpsAMOBaHi Ha
HacCWIbHUIIbKE 3aXOIJIEHHSA BJIafiX Yl He3aKOHHE BTPY-
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